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Inclusion Strategy 2027-2028

At OCMAT, inclusion is not an additional strategy, nor a discrete area of school
improvement. Itis the standard by which we judge the quality of education across our
schools.

We do not see inclusion as something that sits alongside teaching and learning. Instead, it
is reflected in the everyday decisions teachers and leaders make: how the curriculum is
designed, how lessons are delivered, how pupils are supported to participate, and how
barriers to learning are identified and addressed.

Our Teaching and Learning Principles already set out our expectations for great teaching
across the Trust. These principles are deliberately inclusive by design. They place pupils
facing the greatest barriers at the forefront, not as an afterthought, but as the starting point.
When these principles are applied consistently and effectively, they reduce the need for
additional, reactive support and create classrooms in which all pupils can succeed.

In this sense, inclusion is not about doing more for some pupils. It is about doing the right
things for every pupil, with precision, consistency, and care.

We recognise that pupils with SEND, and those facing other forms of vulnerability, often
experience school differently. They are more likely to encounter barriers related to
language, cognition, emotional regulation, attendance, and access to the curriculum. Our
responsibility is not to work around these barriers through layers of provision, but to design
teaching, environments, and systems that minimise them from the outset.

This requires a shift from seeing inclusion as the responsibility of the SENCo or a specialist
team, to understanding it as a collective responsibility across all roles. Class teachers
remain central to this work. Subject leaders play a critical role in ensuring that curriculum
design supports access for all learners. School leaders are responsible for creating the
conditions in which inclusive practice can thrive, and for addressing inconsistency where it
exists.

At Trust level, our role is to bring coherence, alignment, and clarity.
We do this by:

e establishing shared expectations for high-quality teaching and inclusive
environments

e supporting schools to identify need accurately and early

+ developing staff expertise through a structured and evidence-informed professional
development offer

e enabling collaboration across schools so that strong practice is shared and refined

e providing appropriate pathways and specialist support where needed, without losing
focus on the core offer




We are deliberate in avoiding an over-reliance on intervention or the ‘labelling’ of need.
Identification of SEND is important, but it is not the starting point for support. Strong
teaching, effective assessment, and a clear understanding of pupils’ needs must come first.

Where additional supportis required, it should be purposeful, time-limited, and desighed to
build independence rather than dependency.

Inclusion at OCMAT also extends beyond the classroom. Attendance, behaviour,
safeguarding, and wellbeing are integral to a pupil’s ability to access education. Our
approach brings these elements together, recognising that barriers rarely sit neatly within
one category. This allows us to respond to pupils as individuals, rather than as labels or
groups.

Ultimately, our ambition is to create equitable classrooms across all our schools.
Classrooms where expectations are high, teaching is responsive, and every pupil
experiences a sense of belonging and success. This is not achieved through isolated
strategies, but through consistent, aligned practice over time.

How this strategy is organised

OCMAT’s approach to inclusion is structured through three connected elements.
i L
1. OCMAT Inclusion Strategy

Sets out shared beliefs, expectations and
Trust-wide support across the seven lenses
of inclusive practice.
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@ 2. Exemplification materials
Show how these principles are translated into
8 & practice across OCMAT schools and support
reflection and professional discussion.
Not a prescribed model. "
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3. School annual inclusion strategy

Sits beneath the Trust framework and identifies
barriers, priority activities, funding and intended

outcomes for pupils.
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Together, these elements provide a consistent Trust-wide framework
while enabling each school to respond to its own pupils, families and community.
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Lens 1: Ambitious leadership and governance that embeds inclusion

What OCMAT believes

Inclusion is a collective leadership responsibility and should be visible in school improvement,
curriculum, staffing, governance and resource decisions.

What is already in place across OCMAT

OCMAT Leadership Principles https://www.ocmat.org.uk/Our-Trust-Vision-and-Values/
SENCos involved in pupil progress meetings
termly SENCo one-to-ones with Executive Inclusion Officer

Inclusion peer reviews three times per academic year with School Leaders and SENCo
partnership model.

central oversight through school review visits

governor attendance at school review visits

trust-wide analysis through Arbor and Insight assessment

SENCo forums and trust-wide professional development for all staff
Inclusion is prioritised and visible on each school development plan

A SEND governor is on each LMC and offers both robust challenge and support

Schools should demonstrate

inclusion is reflected in school improvement priorities

leaders understand the needs and barriers within their cohort

governors receive meaningful information about inclusion and outcomes
responsibilities are shared across leaders, teachers, SENCos and subject leaders
staffing and funding decisions are linked to identified need

leaders monitor whether provision is having impact



https://www.ocmat.org.uk/Our-Trust-Vision-and-Values/

LENS 1

Ambitious leadership and governance
that embeds inclusion

External validation

“Inclusion is a key strength of the school. There is a
universal ambition from staff for all pupils to flourish and
thrive.”

"Governors effectively evaluate the impact of the way
these flow from the vision and guide the everyday life of the
school.”

Ofsted, Selling Church of England Primary School, 2026 SIAMS, Borden Church of England Primary School, 2025

From evaluation to school improvement

Inclusion priorities are co-produced by senior leaders, including the SENCo, and incorporated into the
School Development Plan. Each priority identifies responsibility, resources, review points and clear
measures of impact.

School Development Priorities

1. Inclusion 2. Curriculum & 3. Achievement 4. Attendance & 5. Persanal 6. Early Years 7. Leadership &
Teaching Behaviour Development & Governance
Wellbeing

Across OCMAT, inclusion is positioned within whole-school development rather than held in a separate
SEND plan.
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School Development Plan {p) Petham
'rimary Schoo
Inclusion
Areas for Improvement - What will this look like by the end of What will this look like by the end of Spring | What will this look like by the end of
What needs to improve to Autumn term? term? Summer term?
meet the outcome?
To further strengthen Teachers taking ownership for
teacher’s knowledge and uploading and updating current

understanding of insight
tracking of provision for
pupils with SEND, so that
teachers have a greater
understanding of how
progress is measured and
tracked for those with
SEND.

provision for their class, complete with
entry and exit data. Termly SEND clinics
for support staff conducting
interventions. Monitored by
HOS/SENDCO

Progress reviews at Term & pupil
progress meetings will continue to
show at least expected progress for
those where additional intervention is
required.

Summer Actions
Cost/ Monitoring and Evaluation
Priority Actions Lead Term 5
Resources | Who? | When? What?

;r:r f'r.:'.ﬂ.‘l-::n Provision mapped
to:.-_ha:r' 5 accurately with
knowledge and correspanding entry and

5 Teacher will continue to upload and review class exit data,
:Innde]:t::ins o!f prevision using Insight for summer cycles of provision. o b JH/em 6

sl'gisilr.\al'l fnrms i SEND clinics will

pm\;ls with SEND, demanstrate effective
::‘:hat teachers ¢ delivery of additional
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Petham Primary School: an inclusion priority translated into termly actions, named leadership and
monitoring arrangements.




Leadership and governance in practice

m Supporting informed governance
OCMAT SEN The OCMAT SEN Monitoring Guide gives governors practical
MONITORING GUIDE prompts to explore provision, participation and outcomes. It
A practical guide for governors and trustees supports constructive challenge and keeps discussion
ot o s m mpec o e i SEND. focused on impact for pupils with SEND.

The guide complements school review visits, Trust
monitoring and local governor oversight, creating a clear line
between evidence, challenge and follow-through.
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Peer review: professional challenge leading to action

School leaders and SENCos undertake peer reviews around a shared inclusion question. Evidence is
gathered through learning walks, book scrutiny and professional discussion so that strengths and
inconsistencies can be identified together.

Peer-to-peer Inclusion Review

A solutions-focused question keeps the review centred on participation, progress and
increasing independence.

What the review surfaced

High expectations for all pupils, regardless of need.

A clear focus on independence from Nursery to Year 2.

+ Additional adults deployed purposefully.

* Inconsistency in how scaffolding and independence were recorded.

» Agreed action: review marking and recording expectations across year groups.

: »
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Peer-review evidence included visual communication support and
accessible classroom resources



Governance in practice: challenge, support and follow-through

Governors engage with inclusion through the school’s established improvement and monitoring processes.
They use evidence from the School Development Plan, self-evaluation, Trust reviews and pupil outcomes to
test the rationale for priorities and to ensure that ambition is retained for all pupils.

Recent governor challenge has included

* Why has this area been identified as a whole-school priority?

« How will the approach support pupils facing barriers without limiting greater depth?
« What evidence shows that the approach has worked elsewhere?

» How are pupils’ understanding, participation and independence being monitored?
+ What action is being taken where attendance or access remains a concern?

Evidence of challenge

When leaders presented Language Through Colour as
part of the school’s writing priority, governors
questioned the rationale, implementation and likely
impact. They asked whether the approach would retain
ambition for higher-attaining pupils, how

successful practice from another Trust school would
inform implementation, and how the new DfE Writing
Framework supported the approach.

A clearer approach to oversight

Governors have agreed to use OCMAT monitoring questions when reviewing school development, self-
evaluation and seasonal visit evidence. This helps discussion move beyond whether provision exists to what
difference it is making for pupils.

What this exemplifies

Monitoring focused on
participation, independence
and impact

Inclusion embedded within Shared leadership and Governors equipped to ask
school improvement professional challenge informed questions

Sources: OCMAT peer-to-peer inclusion review; Petham Primary School Development Plan; OCMAT
SEN Monitoring Guide; Minterne Junior School LMC minutes, October 2025 and March 2026.
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Lens 2: Evidence-based support prioritising early intervention

What OCMAT believes

Support should begin when need emerges, without waiting for diagnosis or statutory assessment.
Targeted provision should be purposeful, time-limited and evaluated.

What is already in place across OCMAT

trust identification guidance, the ‘Fundamentals’ (link)

Speech and Language Link on entry for all Reception pupils and in-year admissions
shared assessment calendar

pupil progress meetings

SENCo clinics and discussions

graduated approach

trust assessment tools and screening

specialist SALT, OT and educational psychology routes through the Professional Resource
Group

Insight provision tracking for interventions and provision for all pupils

intervention monitoring work with clear entry and exit points

Schools should demonstrate (through the fundamental document)

concerns are identified through assessment, observation and discussion
evidence is gathered from different times and contexts

attendance, curriculum access and prior teaching are considered
parents and pupils are involved at every step and decision-making point
interventions have clear entry and exit measures

support is reviewed for impact and classroom transfer

ineffective supportis changed or stopped

interventions are evidence-informed
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Evidence-based support prioritising
early intervention

Need is identified early, support is purposeful, and impact is reviewed.

Responsive teaching begins with careful observation, assessment
and timely action.

External validation

“The school quickly identifies the individual needs of pupils
with SEND. Effective support and resources are put in place
so that pupils access the same curriculum as their peers.”

Ofsted, Lynsted and Norton Primary School, 2025

What this looks like across OCMAT
Identify early

Concerns are explored through assessment, observation
and discussion, without waiting for a diagnosis.

Respond precisely

Support and adaptations are selected in response to
the barrier identified.

Review impact
Entry and exit information is used to judge whether
provision is working.

Change course
Support is adapted or stopped when it is not making
enough difference.

Build independence

Targeted support connects back to everyday classroom
learning.

“Staff understand pupils’ barriers to learning. There is early
identification and tailored support for all pupils, including
those with SEND.”

Ofsted, Milstead and Frinsted CE Primary School, 2026

Early intervention is not simply doing something sooner. It is understanding the barrier,
selecting the right response and checking whether it has made a difference.

Lydd Primary School, small group phonics session

A consistent approach to early reading

All OCMAT schools use Little Wandle
consistently and assess learning regularly
to identify gaps quickly. Where pupils need
additional support, the SEND programme
provides carefully sequenced teaching
matched to their stage, helping them build
confidence, fluency and independence.

OCMAT Inclusion in Practice | Lens2 =« 1



Evidence in practice

Shared pathways, early screening and disciplined evaluation support timely action.
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A clear route for families

Early language identification

Speech& .-x
LanguageLink

Speech & Language Link assessment is used
for all pupils on entry so that communication
barriers can be identified and acted upon
quickly.

Nuffield

Early
Language

Intervention

Schools use the evidence-informed NELI
programme to provide targeted early
language support in EYFS.

The OCMAT signposting pathway explains who families can
speak to, how concerns are reviewed and when wider advice
may be sought.

Monitoring whether support is working
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or stop

The intended outcome: pupils receive the right support at the right time, remain
connected to ambitious classroom learning and become increasingly independent.

OCMAT Inclusion in Practice | Lens 2
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Specialist advice rooted in the classroom

Speech and language expertise is used to understand what pupils need to access learning and participate
alongside their peers. Assessment focuses on functional outcomes rather than diagnosis alone.

WORKING ACROSS THE FIVE STRANDS OF
THE BALANCED SYSTEM®

ENABLING WIDER
WORKFOKE £

Working across the five strands

The Balanced System links family support, enabling
environments, workforce development, identification and
intervention. This keeps specialist advice connected to the

pupil’s learning context and to the priorities of the pupil and

Speech and language intervention family.

Each school has access to a link therapist who develops
knowledge of the setting and provides a consistent point of

contact for speech, language and communication needs.

What this exemplifies

Concerns explored Evidence-informed Impact reviewed and Specialist advice
without waiting and proportionate provision changed connected to
for diagnosis responses where needed CIa_SF'.“"’f"

participation

Sources: OCMAT signposting pathway; Insight provision tracking; Speech & Language Link; NELI, Little Wandle
Letters and Sounds Revised; The Balanced System; OCMAT school and SRP evidence.

OCMAT Inclusion in Practice | Lens2 * 3
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Lens 3: High-quality teaching with curriculum designed for all learners

What OCMAT believes

Inclusive teaching is the responsibility of every teacher. The curriculum should anticipate common
barriers and retain ambition for all pupils.

What is already in place across OCMAT
e OCMAT Teaching and Learning Principles
e subject-specific adaptive teaching guides for all NC subjects
e subject leader networks
e trust-wide curriculum and assessment work
e explicitinstruction, modelling and scaffolding
e adaptive teaching professional development

e Professional learning for all teaching and support staff on mainstream core standards,
adaptive teaching and scaffolding. KELSI- MSCS

e Little Wandle phonics across all schools to share best practice and support
https://www.littlewandle.org.uk/

e Strategic deployment of support staff using EEF evidence bases and pupil heed
EEF Research Link

Schools should demonstrate
e teachers understand the needs and barriers within their classes
e subject leaders identify barriers within their subjects
o teachingincludes effective modelling, scaffolding and vocabulary instruction
e adaptations retain curriculum ambition
e support staff promote independence
¢ assessmentinforms teaching

e pupils can apply learning beyond an intervention or supported task



https://www.kent.gov.uk/about-the-council/strategies-and-policies/service-specific-policies/education-policies/send-strategies-and-policies/send-mainstream-core-standards
https://www.littlewandle.org.uk/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

LENS 3
High-quality teaching with curriculum
designed for all learners

Ambitious curriculum access begins with strong everyday teaching, thoughtful adaptation and high expectations.

External validation

“Leaders make sure that all pupils access the full
curriculum. Staff adapt their teaching so that pupils
with SEND and those who have barriers to learning or
wellbeing learn successfully alongside their peers.”

“Staff understand the individual needs of pupils. They
carefully check pupils’ understanding and make
effective adaptations to learning, particularly for
pupils with SEND."”

Ofsted, Dymchurch Primary School, 2024 Ofsted, Minterne Junior School, 2026

An OCMAT innovation: Subject Specific Support
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Examples from the OCMAT subject-specific adaptive teaching guides

An OCMAT innovation: Subject Specific Support

Every Naticnal Curriculum subject has its own adaptive teaching guide. Co-produced by SENCos and subject leaders, the guides
combine knowledge of pupils' barriers with the disciplinary expertise needed to teach each subject well. Accessibility in PE, art,
mathematics or history cannot be reduced to one generic list of strategies.

Each guide begins by asking what challenges pupils may face in that subject, then offers practical prompts around the environment,

vocabulary, modelling, resources, task design, checking understanding and the gradual removal of scaffolds.

Used across all OCMAT schools, the guides support planning, professional development, subject-network discussion, learning walks
and deep dives. They are reflective tools rather than compliance checklists: making strong practice visible and helping teachers,

support staff and subject leaders retain ambition while anticipating barriers from the outset.

The guidance was based on the Whole School SEND Teacher Handbook scaffold ideas and Kent Mainstream Core Standards.

The guides make inclusion the starting point for curriculum design, not an adjustment added after pupils begin to struggle.

OCHAT

OCMAT Inclusion in Practice | Lens3 » 1



A shared visual language supporting writing

Language Through Colour is used as a universal classroom approach to make sentence structure explicit, support oral rehearsal

and help pupils organise ideas. The same visual language appears in working walls, planning resources and pupil books, enabling
pupils to draw on familiar structures across different writing contexts.

A classroom working wall makes grammatical structure and vocabulary
visible.

A structured planning frame supports pupils to organise ideas before writing.

Pupil work shows the scaffold being used to support increasingly
independent writing.

The purpose is not permanent reliance on a visual system, but clearer modelling, reduced cognitive load and a route towards
independent sentence construction.

OCMAT Inclusion in Practice | Lens3 ® 2



Different routes into the same learning

Adaptations are used within ordinary classroom teaching to reduce specific barriers while keeping pupils connected to
the same learning as their peers. Resources are matched to identified need and used to increase participation,
regulation and independence.

Visual structure supporting communication and Sensory adjustments help pupils regulate while Physical adaptations, including posture and
independence: a profoundly deaf pupil at remaining engaged in classroom learning. writing support, reduce barriers to sustained
Bredgar uses Language Through Colour to participation.

organise ideas, communicate understanding
and access the learning through an appropriate

visual route.

Monitoring whether adaptation is helping

What leaders look for What changes when needed

®  Pupil books and baseline evidence e Adjust task pitch or scaffold

e  Use of visual prompts and oral rehearsal ®  Revisit pre-teaching and modelling

e Whether task demand remains ambitious e Clarify the role of adult support

® Progress in independence and written outcomes ®  Review whether the adaptation is transferring

across lessons

QQ\AI OCMAT Inclusion in Practice | Lens3 ¢ 3



From specialist expertise to stronger mainstream teaching

ale=],
S ¥ b 7 .
Mainstream
Classrooms

Enhanced
'_ Provision -

Sul:uect Leaders )

“Specialist settings... will play a dual role: delivering high-quality education for those with the
most complex needs, and acting as catalysts for improvement across the system through outreach,

short-term placements, and joint professional development.” White paper, 2026
o€ AT

The Acorns provides specialist expertise in speech, language and communication, but its influence is not confined to
the specialist provision. Approaches developed and refined within The Acorns are adapted for use across the wider

school, including visual language systems, structured vocabulary teaching, explicit modelling and carefully sequenced
scaffolds.

“Leaders have adapted a range of effective strategies for pupils attending The Acorns’ to use across the school

to support pupils with SEND. This ensures that barriers to learning are swiftly removed.”
Ofsted, Minterne Junior School, 2026

How knowledge moves

Specialist expertise identified Knowledge shared Practice translated
e Visual language systems e Reciprocal visits ®  Working walls and planning frames
® Structured talk and vocabulary & Joint planning and discussion ® Pre-teaching and oral rehearsal
¢ Explicit modelling e Shared professional development e \Visual prompts across subjects
® Scaffold removal and independence e Specialist input into curriculum ® Adaptations used at universal level

conversations

What this exemplifies

258 @

. Speciali rti -
Full curriculum strengltah::l::z'i!ve:al Adaptations matched to Scaffolds support
access retained teaching identified barriers increasing independence

Sources: OCMAT adaptive teaching guidance; Language Through Colour classroom and pupil-work evidence; OCMAT book-look
and monitoring evidence; Whole Education specialist-to-mainstream talk; Ofsted inspection reports for Dymchurch, Borden and
Minterne Junior School.

Q@i OCMAT Inclusion in Practice | Lens3 * 4
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Lens 4: Accessible and enriching provision beyond the classroom

What OCMAT believes

Inclusion extends beyond lessons. All pupils should be able to participate meaningfully in trips,
clubs, playtimes, performances, leadership and wider school life.

What s already in place across OCMAT

inclusive planning for trips and activities

structured transitions at all points of our pupils’ school life (year by year, KS and entry/exit
points)

support during unstructured times

opportunities for pupil leadership

enrichment and music opportunities

risk assessment and individual planning where required
family liaison support

transition work between settings

Schools should demonstrate

participation is monitored across pupil groups

barriers to clubs, trips and enrichment are identified and provision putin place
adjustments are planned in advance

unstructured times are safe and inclusive

pupils with SEND have access to leadership and wider opportunities

transitions are planned carefully
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Accessible and enriching provision
beyond the classroom

Participation, transition and wider school life are planned so that all pupils can belong,
contribute and thrive.

External validation

“Pupils appreciate these responsibilities and “A wide range of extra-curricular activities
value the opportunity to give back to the encourage pupils to develop areas of interest
school. They also enjoy the variety of clubs and an understanding of themselves and

on offer, some of which make effective use of others.”

community facilities, such as sailing and
tennis.”

Ofsted, Lydd Primary School, 2023 SIAMS, Bredgar Church of England Primary

School, 2025

Learning, connection and regulation beyond the classroom

Forest School is used as more than an
enrichment activity.

Outdoor learning gives pupils different ways to
engage with the curriculum.

Shared tasks create natural opportunities for
communication, teamwork and problem-solving.

The environment can also be used flexibly for

therapeutic work and regulation.

Provision remains available to all pupils,

Forest School supports curriculum engagement, avoiding the creation of a separate or
collaboration, communication and therapeutic input siigmat'rsed space.
within a shared whole-school environment.

O'C M A\T OCMAT Inclusion in Practice | Lens 4 « 1
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Participation alongside peers

Access beyond the classroom is planned, not assumed. Schools consider the physical, communication, sensory
and practical barriers that may prevent pupils from taking part, then make adjustments so that shared
experiences remain genuinely shared.

A pupil with physical disabilities participates in a Raft building develops teamwork, resilience and
whole-school themed day alongside peers. shared responsibility.

Inclusive sport at Lydd uses Paralympic-inspired Fencing at Borden broadens pupils’ experiences and
activities so every pupil can participate and contribute. creates new opportunities for confidence and achievement.

The aim is not simply attendance at an activity, but active participation,
peer connection and a genuine sense of achievement.

O'C M A\T OCMAT Inclusion in Practice | Lens 4 « 2
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Voice, enrichment and community

TRUST-WIDE SCHEDULED EVENTS

1026-21

Pupils need oppartunities to contribute, perform, lead and communicate
OEHAT

beyond formal lessons. Trust-wide activity also enables smaller schools

to offer experiences that may be difficult to provide alone.

PEC 26 TERM 5 ORG
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NATIONAL POETRY DAY EVENT SUMMER CHALLENGE
SLL SEHOOLS ALL SCHOOLS WITH PARENT SIGH VP
WE 21 mAR 27 e
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ALL 3CNOOLS FOR YEAR 9§ CHILDREN FOR
ALL SCHOOLS
TttprasVwewwsourlivesrnse.eouk'oemat
may 27 T8c
ANNUAL DANCE FESTIVAL CHOIR PERFORMANCES
HOSTED BY MINTERNE JUNIORS, TRUST-WIPE PUPIL CHOIR FOR
Our Lives News gives pupils a real audience for SITTINGBOURNE FOR ALL $CHOOLS ALL SCHOOLS
school news and features from across the Trust. LTS T8,
CRICKET FESTIVAL FOOTBALL TOURNAMENT
HOSTED AT MILSTEAD CRICKET CLUE, HOSTED BY SELLING CE PRIMARY.

It develops:

28 Jun 27 r
_— 6 MULTI-SKILLS COMPETITION ?
® communication and presentation FOR YEAR 1 AND 2 CHILDREN FOR 5

@ confidence and creativity
@ collaboration and leadership
D

ownership of school stories

Music and community connection

Pupils rehearse with a conductor as part

of the Trust choir.

collective identity.

Borden and Lynsted Choir participation

builds confidence, discipline and

SITTINGBOURNE FOR YEARS 4.5,6

ALL SCHOOLS

OUR COMMUNITY MULTI ACADEMY TRUST

ONE TRUST. ONE COMMUNITY. ENDLESS OPPORTUNITIES FOR DUR PUPILS.

FAVERIHAM FOR ALL JCHOOLS

The Trust events schedule deliberately creates shared

opportunities in sport, arts, performance and

community engagement.

Equity through scale

Trust-wide events enable pupils from smaller

schools to access specialist venues, larger-group

experiences and a wider network of peers.

Lo
OCMAT

b OB,

Dymchurch pupils sing for residents at a

local care home, strengthening

intergenerational connection.
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Transition, belonging and support during unstructured time

Inclusive provision beyond lessons also includes the moments when pupils join, move between phases, manage

change and navigate less structured parts of the day.

Inclusive transitions from the beginning Support during unstructured parts of the day

“Every child should arrive at school feeling known, Schools provide flexible spaces and supported social
valued, safe and ready to thrive.” opportunities during break and lunchtime. These help

pupils regulate, communicate and return successfully
The OCMAT Early Years Transition expectations to wider school life.

emphasise relationships, family partnership and early
identification of reasonable adjustments before

admission.

The secondary transition workshop extends this
approach by helping families explore hopes, worries,

resilience and practical next steps.

Invitation to Parent/Carer Workshop on
Resilience for Secondary Transition

Acrons Sangbeurt Communty. schosls and educatiansl payehologials ate woring lopatier 1a A shared indoor space supports social interaction
Buppod childien i they prapard for secondary education
Wit wonkd Fiue 1o miils you to ationd & panent woriahap beang hosted by Kent Educational and Stmcfured pfﬂy

Paychology Service i part of this work within SBtingbourne

These workshops uso a solpbon focused approach 1o share euperionces and think aboud positve
it Si0p5

Th focus of the sesalon will be on:
- Hopes and worries anound secondary ransivon
* Undertandng what can mahe Me chargs feel challenging
= Shanng ideas and skrengihs thal supper restience
= Thenking abaut sies maving forward

The workshop will be facilitated by Educational Psychologmst Hannah Geton and Assistant
Etucational Peychoiagist Tily Pearson,
Wil B waltoime 10 Sitend wiethisiar Se35i0n widhks Dest lor you
Option 1
Locasion: Skils Centre, Sitingboume, ME 10 302
Dats: 17 June 2026
Tima: 1230 pm - 2:00 pmi
Option 2
Location: Online
Date: 18* Juna 2026
Time: 12:30 pm - 200 pm

Y sy il R 10 Bthand, (aade b your child s School ke wiich Sassion oo plan 10 jon.
Schools will share aifendes rembsars wilth us for planning punposes.

Parent/carer resilience workshop supporting the move

to secondary school.

A quieter sensory space is available when pupils need

reduced stimulation and time to regulate.

gc M A\T OCMAT Inclusion in Practice | Lens 4 « 4



Inclusion at every scale

—— PRIMARY SCHOOL ——
MNeotee ting I Ninef, %,r?aa tirigy Fitures

Lynsted and Norton uses the
Small school mean every child is seen and heard

L

® Strong partnerships between home and school strengths of its small-school
¥ High expectations, endless encouragement
v
v

A calm, happy place where children flourish community to ensure every child

Proud to be a Nurture Award School

is seen, heard and encouraged to

participate. Its Nurture Award

"~ A small school

with a big feant © reflects a wider commitment to
In the heart of our village community, we
PR AT e M bR belonging and wellbeing.

environment where every child can thrive,

Our close-knit school family means every child
is known, valued and supported to become
the they can be.

the school. Pupits are wall kocked aftor ina
FOREST WELLEESG  LUSION  OUTSTANDSNG
SEHOOL FORALL leined anel caring staff ®

.- ) '__2 Ofsted (2025) says:
\
“A strong sente of community runs through
um—u m

The fricnatliy fool makes all the offferonce Cj Part of a close partnership with Rordens CE Primary $

What this exemplifies: participation is planned, transitions are
relational, and wider school life is designed so that pupils can
contribute rather than merely attend.

22
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Lens 5: A safe and respectful culture fostering belonging and attendance

What OCMAT believes

Pupils are more likely to learn and attend when they feel safe, understood and that they belong.
Behaviour and attendance should be considered within the wider context of need.

What is already in place across OCMAT

e trust attendance manager supporting across all schools

central attendance monitoring https://www.ocmat.org.uk/Policies/

e trust safeguarding lead supporting across all schools

e OCMAT Leadership Principles https://www.ocmat.org.uk/Our-Trust-Vision-and-Values/

e Thrive development
e relational and pastoral approaches through behaviour policies
e behaviour and attendance analysis through the ‘My Concern’ systems
e support for harder-to-reach families through pastoral teams
Schools should demonstrate
e routines and expectations are clear and consistently taught
e behaviouris considered within context
e reasonable adjustments are used appropriately
e attendance patterns for pupils facing additional barriers are analysed
e families receive timely support
e pupils feel safe and able to express concerns

e exclusions, suspensions and reduced timetables are closely monitored



https://www.ocmat.org.uk/Policies/
https://www.ocmat.org.uk/Our-Trust-Vision-and-Values/

LENS 5

A safe and respectful culture fostering
belonging and attendance

Attendance is understood through relationships, safety and the removal of barriers -
not as a stand-alone compliance issue.

What this looks like across OCMAT External validation

Belonging first - pupils are welcomed, known and
supported to settle into learning. Their work to improve attendance is robust and

Barriers.understood - sttardarncs is considersd has led to sustained improvement for vulnerable

alongside SEND, safeguarding, famlly context and groups. Persistent absence continues to fa[ 2
attainment.
Early help - concerns are identified before patterns Ofsted, Selling Church of England Primary School, 2026

become entrenched.

Practical support - schools address issues such as
uniform, breakfast, transport, anxiety and transition.

Reintegration planned - pupils are helped to reconnect
with learning after absence or reduced engagement.

Safety, connection and readiness to learn

ANl R
. ")

9 8
Fire Drill Rules

14 -9 £

1. Walkk - Donot run.

2 P @ o =

2. Listen quietly to directions.

Focused adult support helps pupils reconnect Bredgar's therapy dog provides a calm,

with learning through pre-teaching, guided non-judgemental presence that can support 3 ’éi @D M W

practice and carefully planned assessment regulation, confidence and positive Stay with your group.
support. engagement with reading. Visual communication makes safety

routines understandable and helps pupils
respond confidently during unfamiliar or
potentially stressful situations.

A calm start, trusted relationships and accessible routines create the conditions in
which pupils can attend, participate and learn.

Py
oc M A\T OCMAT Inclusion in Practice | Lens5 « 1
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Identifying and responding to barriers

Persistent absence is identified through a graduated process that combines attendance information with professional
knowledge of the pupil and family. Support is matched to the barrier rather than relying on a standard response.

-

The Trust identification process prompts staff to consider
patterns, barriers, family context, early action and review.

Clear expectations and practical help

‘On time,

They deserve a calm start!
On time, every day, ready to learn!

The Trust-wide punctuality messoge links being
on time with a calm transition, friendships,
learning and positive refationships.

P
OCMAT

- S PREDIC‘IEﬁ

SCHOOL
. UNIFORM -
P SALES 2026 ¢

A

= | JUNE & JULY 2026 i— i

/.

l.-nm-u un-tn— Fracicnnd part on e ]
Hu—hlJ'H Tunasion T
Sudy 300
ALDI TESCO
£5 fnse 5% off
"\I'Edhd I- L "ld-\.‘ﬂl“ﬂ- Ll

He

Pradictad dates ondy
offersmay change.

Schools signpaost uniform offers and provide

practical support where clothing costs or laundry

difficulties affect punctuality.

1 0 COULD BECOME A A graduated attendance response
Persistent Absentee
D Rty g i @® Notice emerging patterns and changes in punctuality
Absences  CIE T orearly 2 or engagement.
‘departures
Consistenily arriving
late or leaving eaily i = o
: @ Speak with the pupil and family to understand
N | | ety [fiackof what is making attendance difficult.
3 academically  ©Socine ot N 4 9
HAure they showing
i @ Review attendance alongside SEND, safeguarding,
ot wellbeing and attainment information.
5 m x‘:::.:::;imwl m 6
;T sl ® Agree practical and relational support with
Peecis oo clear responsibilities.
m Expressing o "
7 m“iu: :"rf:;::gf:lr-::l complaints 8 @ Review whether the pupil is attending, settling and
Py dedectin participating more successfully.
s o
Regular holidays In
Holidays  torm time, o pattern Historic
9 with days of g 10
P T absence?
caring for
whblings, porents
poor haalth
If you notice any of these signs, talk to a DSL.
Early intervention can make a big difference!
Together, we can help every child succeed!

Free School Meals

Important Update for Families
What's changing?
Froem Septomber 2026, Free Schoal Mecks will be axtended
tir ALL bl
¥ I childron in houushelds recohving Universal Credit
Mo ingome theeabold appled
Thes msans mare familes will be slgible

Why register now?

Evon though chonges siost in September 2036, wo oncourogn
famlss 1o opply now # alghila:

¥ Your child roceiee Free School Mecks os so0n o ohgibls

v ot schaol recetves extra funding [Pupd Prombum)

v Everyihing is reacly cheod of the reliout changes

How to opply (yeu'T need):
Apply online through Kent County Coungil
kst gov.uh/Tres-scheol I

IFs trow and only takes & faw mingfes

el surs If you quolity?
¥y ooyt werth chodiong - many famies aee elglile
withes roglsing.

Compatsion . Community . Inclusion  pvar

Free school meals information helps families
access entitlement and wider support
without stigma.

OCMAT Inclusion in Practice | Lens5 = 2



LENS 5

Tailored support with measurable impact

The strongest evidence is not simply that support was offered, but that leaders
understood the barrier, adapted the response and reviewed the difference it made.

oJol Casestudy 1

Pupil A (Year 1)

. Barrier %y Support
Attendance was affected by wider family The FLO worked closely wi-th the family through regular
circumstances, including pressures linked to welfare checks.ancjd Ch‘f’ck"“ c‘?l_ls‘ 'I."he class teacher
a younger sibling’s SEND needs. Punctuality supported Pupil As.d.euly 1.ran5|t|on !ntu school so that
g - she could settle positively into learning. The school
was also affected by difficulties washing and : ; : 2
divinc echosl i a Eie for the o provided spare uniform, which resolved lateness issues.
ryng 9 Attendance and attainment were discussed openly with
the family, including the impact that low attendance
was having on progress.
i ™

Impact
Attendance improved by 7.9% from the previous year. Punctuality concerns reduced, attainment
improved, and she is now on track academically. Even after the family moved further away, they

L chose to remain at the school because of the support provided. )

Case study 2
Pupil B (Year 1)

Barrier @ Support
Pupil B has significant SEND needs and Through adapted provision, structured support, and close
previously required intensive support in collaboration with family and professionals, Pupil B now
Mursery, including 1:1 supervision during successfully accesses both mainstream provision and the
lunchtime due to high-risk behaviours. Enhanced Transition Environment (ETE) across the school
He was pre-verbal and presented with day. Intensive work by the SENCO, SLT and class teacher
severe safety concerns. also supported a successful EHCP application.

( Impact
Pupil B is now thriving in school, attends lunch club, accesses a personalised curriculum and
\ school day, and his attendance has improved by 10.7% from the previous year to 99.3%.

e A

Case study 3
-
Pupil C (Year 1)
Barrier @ Support
The class teacher worked closely with the family to provide
consistent suppart, while the SENCO liaised with external
agencies and family members to secure an EHCP. As Pupil C
transitioned into Year 1, he was supported through a reverse

integration model via The Acorn Centre, helping him to build
confidence and engagement with school.

Pupil C initially experienced significant
separation anxiety during Reception, which
affected his ability to attend and settle
confidently in school.

Impact '
‘ @ Once his EHCP was secured, he transitioned successfully to The Acorn Centre and is now flourishing.
| Pupil C's attendance improved by 3.7% from the previous year and is currently 99.3%.

Barrier — tailored response = improved attendance, participation and learning

N
QQP1A:I OCMAT Inclusion in Practice | Lens5 « 3




Families as partners in belonging and attendance

Trust is built before families reach crisis. Schools create informal and structured opportunities for parents and
carers to ask questions, strengthen relationships and take part in school life alongside their children.

Kent Family

s here for your child’s growth,
happiness and haalth. O

Resilience Workshop
T

= Monday, 23" March 9-9.45am

=" @ minteme Junior School

This Wworkshop helps parents and carers understand
resilience and. offers practical ways 4o support their
children.

H explains wihat resilience is, the evenyday challenges
children face, and holw these can affect wellbeing.
The session also covers signs that a child may be

struggling, key foundations for resilience, the

importance of role modelling and positive language,

and finighes with practical rop fips o help build and.

2 support reslience.

= e X
. e oz
- = g 3

Resilience workshops give parents and carers practical strategies

for supparting children’s wellbeing and managing challenge.

%wmon

BECAUSE THE
OF JANUARY
DOESNT HAVE
TO BE BLUE!

PARENTS, CARERS AMD FAMILIES ARE
INVITED FOR A FREE CUP OF TEA, COFFEE

AND A BISCUIT AT 2.40 - 315 ON MONDAY 19TH
JANUARY.
l. )]“H‘?Tv‘— k ﬁll'j

THIS IS A CHANCE TO TAKE A FEW MINUTES
Brew Monday creates a low-pressure opportunity for families

197

TO CHAT WITH FRIENDS AND MAKE NEW
ONMES! JANUARY CAN BE LONG AND COLD
BUT NOT WHEN YOU HAVE PEOPLE ARCUND
You!

to connect with staff and one another

Coliaborative activities bring families into the setting and
strengthen shared experiences between home and school

What this exemplifies

Belonging Early identification

Attendance patterns are
considered alongside

SEND, safety, wellbeing
and attainment.

Pupils experience
trusted adults, accessible
routines and a calm
return to learning.

Reading events make learning visible, enjoyable and relational,
helping families participate in children's school experience

Tailored support Family partnership

Responses address the
actual barrier and are
reviewed for impact.

Families are listened to,
supported practically and
invited into school life.

Attendance improves when pupils feel safe, understood and supported - and when schools
work with families to remove the barriers that make regular attendance difficult.

OCMAT Inclusion in Practice | Lens5 ¢ 4
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Lens 6: Strong partnerships with families and wider services

What OCMAT believes

Families are partners in understanding need, planning support and evaluating impact.
Communication should build trust rather than begin only when problems escalate.

What s already in place across OCMAT

SEND information reports

parent identification pathway

family liaison roles

SENCo meetings and review cycles

pupil and parent voice

external specialist pathways

trust SALT, OT and educational psychology arrangements

support with transitions and referrals

Schools should demonstrate

families know who to contact

concerns are discussed early

communication is accessible and non-labelling
pupils are involved appropriately

external advice is translated into classroom practice

families receive clear information about local and trust support




LENS 6

Strong partnerships with families and wider
services

Families, pupils, schools and professionals contribute different expertise to shared decisions.

A clear route from concern to support

Families need to understand who they can speak to, how concerns will be explored and how they will remain
involved as support is planned and reviewed.

Communication that builds trust

Partnership is sustained through planned review and
everyday contact, rather than beginning only when

— difficulties escalate.
Are you po.noemed over your
s poes @ SENCo meetings and parent consultations

vEs

P SIGNPOSTS AND PATHWAYS
OCMAT  FOR SUPPORTING YOUR CHILD

‘ e Personalised plan reviews

‘ \ e Transition meetings
\
Y . . .
o s S o e Family liaison and welfare support
= . e Regular informal communication
o o Clear routes to external advice
Is the school concerned with Discuss your concems with the school
your child's progress? NO > Ak ! - A
interverttions are in place: YES
,.ES For next steps, find and read the SEND
policy on the school website
4 Do the school consider your chid lo be
Review impact of s iy progreset
oot e g o o
T
s “The school builds positive relationships with parents
v Do you stil have
e ot through

regular and constructive communication. Parents feel

involved
in planning and pupils’ views are considered in decisions.”

e i ek By Ofsted, Selling Church of England Primary School, 2026

WL.';:’“‘" o (ASK) 0300 041 3000

5 P (¢ you aro not satisfod with the outcome. follow the
schoal

complains procedure)

The OCMAT pathway sets out a clear, graduated route from
initial concern
to school and specialist support.

Partnership across the year

Regular contact Planned review Accessible support

Newsletters, phone calls, meetings Provision plans and review cycles Parent groups and family-facing events
and open-door communication keep create structured opportunities to reduce isolation and make information
families informed. evaluate support. easier to access.

OCMAT Inclusion in Practice | Lens6 » 1



Families as partners in shaping support

The strongest partnerships move beyond giving information. They create spaces where families can be
honest, share what they know about their child and help shape the support offered.

What parents valued

“It can be a bridge between us and the school.”
“Somewhere you can be completely honest.”
“There’s no judgement.”

“We work collectively about what support would be
useful for us and our children.”

“l can be a voice for parents who don’t feel

confident.” i ‘

=HarperCollins/
At The Oaks, the KPACT parent group provides a ooy ol g
welcoming, non-judgemental space for families hedorSaos vt P e o
supporting children with additional needs. R

At Lydd, the Reading for Pleasure award recognises the
impact of the school’s parent and carer reading initiative.

The initiative strengthens home-school partnership by
drawing parents and carers into the life of the school and
celebrating reading as a shared experience.

What partnership feels like to a family

“You have this incredible gift of making him “You have given him the tools to not just learn
feel safe and valued, which has allowed himto but to grow as a person.”
flourish.” Parent feedback, The Oaks

Parent feedback, The Oaks

OCMAT Inclusion in Practice | Lens 6 » 2



Pupil voice shaping support

Minterne Junior School uses School Wellbeing Cards, recommended through STLS and educational
psychology support, to help pupils identify what they enjoy, what they find difficult and the factors affecting
attendance and wellbeing.

What the pupil shared

The pupil explained that some children were unkind
during football and that he felt his teacher did not
really understand him.

What changed

o The SENCo and pupil agreed strategies to address
unkind behaviour at playtimes.

e Dedicated one-to-one time was arranged with the
class teacher.

@ A pupil portrait was created to deepen staff
understanding.

Top 3 Risk Factors (indicate areas of underlying need);-

* | worry something bad will happen
* Sometimes | feel that | don’t belong
* The other kids are mean to me

e Parents and carers were involved throughout.

e A planned review was agreed to check whether the
situation improved.

Resilience Factors (indicate areas of strength that can be harnessed to support

underlying peed.-

| have lots of friends and 1 special friend/ my friends are there for me

I can make a difference in my life

I know what | want to do when | leave school

My parents want me to come to school and talk positively about school
I enjoying learning and new topics

.
.
.
i
.
* Thereis at least one adult | can talk to at school

Plan:-

* Class teacher to complete a pen portrait
* [If pupils are unkind, tell an adult or if low-level walk away
* SENCO to check back in next term

Wellbeing Cards provide a structured way for pupils to
identify risk and resilience factors.

Parent and pupil voice shaping consistent support

Pupil passports are co-produced with the pupil and their family, bringing together the child’s own
perspective, parental knowledge and professional understanding. The agreed passport is shared with staff
so that the pupil experiences a consistent response across the school.

Pupil Name: xxxx (Y5)

xxx has an ADHD diagnosis and is

Student passport Last updated: June 2026

Class: Tigers imedicated,

1 would like you to know that:
1 find it difficult to:

A useful tip from mum:

some time to process the
situation to make the right

* | don't mean to make wrong choices.

to helpful and get praise.
I will react to the word no.

. | get carried away and distracted easily.
XXX is a Ioving cheeky bﬂv *  |find it difficult to process lots of information. *  Tofocus.

. . “ . | act on impulses, *  Tostay on task.
with a big heart - He acts on e lam easily led. *  Tonot talk when ask to be quiet,
impulse and can come across ® | get cross and angry quickly/easily. *  Tonot shout out.

. : P *  |don't like it when | am shouted at. *  Tolook at people and to be looked at.

angry and defiant espen.:mllv if * Idon't like to be told no. *  Toshow the correct emotion.
he feels challenged. Using the =  Ineed movement breaks to help me regulate. * Ifindit hard to control my anger and

right word and 5peaking PHOTO This means that: feeling if someone annoys me or tells

calmlv to him is most *  That|tend to act before | think me off.
5 25 ~ *  Imight not listen if you speak to me in a cross voice. *  Tosay sorry.

effective as well as giving him *  |need to be reminded to make the right choice because | like

choices.

I will walk around school when | am cross and in the process of
re regulating - this means that, it is best for me to be given
space and not spoken to unless you are one of my key adults.

The example records what the pupil finds difficult, what adults need to understand, the strategies that help and a specific “top tip” from Mum.

OCMAT Inclusion in Practice | Lens6 ¢ 3



Shared approaches between home and school

The eight-week All About Me programme is adapted around information provided by parents and carers. This
ensures that the content responds to the needs families are seeing, rather than following a fixed programme

regardless of context.

Parent feedback changed the provision

In one recent group, a parent asked for advice about
emotional regulation. Staff therefore adapted a
session to explore how stress is experienced in the
body and how physical sensations can signal
increasing distress.

What was created

The pupil developed a personalised five-point scale
linking feelings, body signals and practical regulation
strategies. The completed resource was shared with
the family for use at home.

What the shared scale supports

Recognition Choice

The pupil can identify how

regulation feels in their body and

notice when stress is increasing.
adult support.

The scale links each stage to
strategies such as movement,
grounding, music, quiet time or

ol 1 - 5-Point Scale

5-Point Scale - Template

“ Feels like What I can do

shoy | l
f running around the playground

slamming doors
|

-3 ] sitting somewhere quiet
| clenched fists mliufbas |

start fo sweal  mindful exercises e.q.
grounding technique
|

hitting

oing for a walk
breathing changes it

stomping around

eyes are ifchﬁ' ripping up paper
feel hot

listening to calming musi

| scribbling on papelr

lips go puffy wearing ear defenderls
|

]

playing with my cars

feel OK

I
popping bubble wrap

& % Autism
— SRR = - ¥\ § Education
actical Suvoort Pack: Understandina Autism and Anyisty in Schanle e/l e Tret

A shared five-point scale gives the pupil, family and
school a consistent language for recognising and
responding to escalating stress.

Consistency

The same language and strategies
can be used at school and at
home, reducing confusion and
strengthening independence.

This is direct evidence of parent voice changing the content of provision and creating a shared
home-school approach.

OCMAT Inclusion in Practice | Lens6 4



Joined-up support with wider services

Partnership with external professionals should make support more coherent for pupils and families. The aim
is not simply to secure advice, but to connect specialist knowledge, family understanding and school
practice.

PINS and Chill & Chat Wider support brought closer to families

Through the PINS project, Minterne has strengthened External services, including Imago Young Carers, have
collaborative working with families and professionals. attended sessions to provide information, advice and

Chill & Chat provides an informal space for parents signposting. This increases awareness of community
and carers to connect, discuss school-related issues  support and helps families access timely help beyond
and help shape inclusive practice. the school.

The partnership cycle
e Families share experience and priorities.

e School staff identify patterns and barriers.

.
at Minterne Junior School

e External professionals contribute specialist
Arelaxed and informal chance to connect with other parents, get

t0 know the school communicy. share ideas, and chat about school knowledge.
life. whether you're new to the school or have been here for

g s Sy it vt SN e Support is translated into practical action.

e Impactis reviewed with the pupil and family.
We are pleased to welcome
Imago Young Carers along to
this session to share
information about the fantastic
support they offer to young
carers and our community.

Come along to find out more

Chill & Chat also gives external organisations a direct
route to families.

Specialist advice translated into practice

WORKING ACROSS THE FIVE STRANDS OF
THE BALANCED SYSTEM®

Across OCMAT, specialist expertise influences
mainstream practice through visual language
systems, vocabulary support, environmental
adaptation and carefully sequenced scaffolds. The
testis whether advice changes what pupils experience
and whether that change is reviewed.

FAMILY ENABLING WIDER
SUPPORT ENVIRONMENT 'WORKFORCE

IDENTIFICATION

The Balanced System links family support, enabling
environments, workforce development, identification
and intervention.

What this exemplifies: partnership is not simply good communication. It is shared decision-
making, coordinated action and review.

OCMAT Inclusion in Practice | Lens6 ¢ 5
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Lens 7: Inclusive environments with continuous improvements to accessibility

What OCMAT believes

School environments should be designed to reduce common sensory, physical, communication and
organisational barriers.

What s already in place across OCMAT

e visualtimetables and communication supports in all classrooms and learning spaces

accessibility planning

e sensory and regulation adjustments

e subject-specific resources

e assistive technology where needed

e transition planning

e specialist advice

¢ low-arousal considerations

e riskassessments and individual access plans
Schools should demonstrate

e classrooms are orderly, predictable and accessible

e visual supportis used consistently where helpful

e sensory barriers are considered

e physical accessibility is reviewed

e pupils can access toilets, dining, play and enrichment

e technology is used purposefully

e accessibility plans lead to actual improvements




LENS 7

Inclusive environments with continuous improvement
to accessibility

Accessibility is actively designed, reviewed and improved across classrooms, shared spaces and the wider school day.

Environmental adaptation in practice External validation

The examples in this paper show how schools reduce barriers “Staff use practical resources and bespoke
through everyday classroom adaptations, communication-rich adaptations effectively to strengthen pupils’
environments and planned spaces for regulation. The focus is understanding.”

on what pupils can access, how independently they can

.. . Ofsted, Minterne Junior School, 2026
participate and whether environmental changes make a

“Lessons are well resourced and adapted to ensure
all pupils are able to access learning.”

measurable difference.

® Classroom access: assistive technology, seating and

sensory adjustments that keep pupils connected to learning. Ofsted, Milstead and Frinsted Church of England Primary School, 2025

® Communication access: consistent visual support,
vocabulary scaffolds and predictable routines.

® Regulation and wider access: purposeful spaces used within
a clear plan for re-engagement.

Different routes into the same learning

Environmental adaptations are used to reduce specific barriers while keeping pupils connected to the same ambitious curriculum

and classroom community as their peers.

Assistive technology supports written recording and Clicker 8 supports sentence writing, helping the pupils Therabands provide proprioceptive input through the
access to curriculum tasks. compose and record ideas more independently. feet, helping reduce fidgeting and support
concentration.

OCMAT Inclusion in Practice | Lens7 » 1



Communication-rich environments

At Minterne, a consistent whole-school approach to communication and language support has been prioritised in response to
increasing speech, language and communication needs. Visual support is embedded across displays, resources and classroom

routines.

Consistent visual access
® Photographs and Widgit symbols add meaning to vocabulary
and routines.

@ Visual scaffolds support understanding, sentence structure
and independence.

® Sound buttons and visual prompts help pupils decode and
access learning.

® Language Through Colour provides a shared structure across
working walls, planning and pupil books.

® The “Remember, Learn, Explore, Use” approach supports
retention and application of new language.

Visual prompts are integrated into mainstream English teaching and used
consistently across the learning environment.

Specialist expertise strengthening wider environments

Minterne’s Balanced System Centre of Excellence accreditation recognised the school’s whole-school strategy for vocabulary,
sentence structure and language comprehension. The Acorn Centre also supports other Trust schools and appears on Kent’s
Provision Map of Good SLCN Practice, allowing other settings to visit and learn from the school’s approach.

The aim is not to fill walls with prompts. It is to make key information predictable, understandable and increasingly
usable without adult mediation.

OCMAT Inclusion in Practice | Lens7 » 2



Lydd Primary School: a structured sensory environment supporting regulation

Lydd Primary School's sensory room provides a carefully managed environment where pupils can reduce sensory overload,
experience controlled sensory input and prepare to re-engage with learning. Its value lies in purposeful, planned use rather than

novelty.

Lydd Primary School's sensory room offers a low-stimulation, enclosed space with  Bubble tubes at Lydd provide controlled visual input within the darker environment.

flexible seating and sensory features.

A highly personalised learning environment at Bredgar: carefully selected sensory
resources and responsive adult interaction support engagement, communication,
choice-making and emerging independence.

The timetable and clear room rules show that access to Lydd's sensory room is
structured, planned and reviewed.
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Accessibility across the whole school day

Inclusive environments extend beyond lessons. Pupils may need quieter spaces, predictable routines or supported social
opportunities during break, lunchtime and transitions. These arrangements should protect belonging rather than separate pupils
from the wider community.

A shared indoor space supports structured interaction and social connection
during less structured times.

A quieter sensory space is available when pupils need reduced stimulation and
time to regulate.

Continuous improvement to accessibility

Accessibility is not a one-off audit. Leaders review how pupils move through spaces, understand information, manage sensory
demands and participate throughout the day. Environmental changes should be informed by pupil, family and staff feedback and
revisited as needs change.

Notice the barrier Change the environment Review the impact

Use observation, pupil voice and family Adjust sound, light, layout, Check whether participation, regulation
knowledge to understand what is communication, seating, movement or and independence have improved.
difficult. access.

What this exemplifies: inclusive environments anticipate barriers, offer purposeful choices and are continually refined
so that pupils can participate with greater comfort, confidence and independence.

OCMAT Inclusion in Practice | Lens7 4



How schools identify their inclusion priorities

Each OCMAT school identifies a small number of inclusion priorities through a structured process of
evaluation, discussion and evidence gathering.

The process is informed by:

e the OCMAT Guiding Principles

e the seven lenses of inclusive practice;

e the school’s knowledge of its pupils, families and local community;

¢ utilising the tool ‘Evaluate My School’

¢

EvaluatelVlySchool



https://www.ocmat.org.uk/Our-Trust-Vision-and-Values/
https://www.gov.uk/government/publications/inclusive-mainstream-fund-support-for-school-leaders/developing-an-inclusion-strategy-using-the-inclusive-mainstream-fund
https://www.kelsi.org.uk/
https://evaluatemyschool.co.uk/

A collective evaluation

School leaders, including the headteacher or Head of School , SENCo and relevant members of the
wider school team, work together to review the school’s current position. Depending on the focus,
this may include subject leaders, pastoral and attendance staff, teachers, support staff, governors
and others with relevant knowledge of the school and its pupils.

Bringing together different perspectives also enables schools to triangulate evidence and avoid
relying on one source of information or one person’s view.

Evidence may include:
e attainment, progress and attendance information;
e behaviour, suspension and participation data;
e monitoring of teaching and curriculum access;
e provision and intervention reviews;
e pupil, parent and staff voice;
e observations across different lessons, times and environments;
e schoolimprovement and external review findings;
e information from pupil progress meetings and professional discussions.

Schools should consider not only whether policies, systems or provision exist, but also how
consistently they are implemented and what difference they are making for pupils.

\ 8

Moving from evaluation to priorities

Following the evaluation, leaders identify the areas where improvement is most likely to strengthen
the school’s universal offer, remove predictable barriers and improve outcomes for pupils.

Schools select a small number of priorities that:
e respond to evidence about the needs of their current cohort;
e address an identified gap, inconsistency or area for development;
e are likely to improve provision for more than one individual pupil;

e strengthen inclusive practice across teaching, leadership, culture or the wider school
environment;

e arerealistic and achievable within the agreed timescale;

e have clear intended outcomes and measures of impact.




Not every area identified through the evaluation will become an immediate priority. Schools should
use professional judgement to determine which areas require the greatest focus and are likely to
make the most meaningful difference.

Part of the whole-school development plan
The inclusion priorities do not form a separate or additional improvement plan.

They sit within the school’s whole School Development Plan and should connect directly with
existing priorities for teaching and learning, curriculum, attendance, behaviour, safeguarding,
professional development and outcomes for pupils.

This ensures that inclusion is not treated as a bolt-on, a separate SENCo action plan or a strand of
work undertaken alongside the school’s main improvement activity. Instead, inclusive practice is
embedded within the school’s overall planning, monitoring and accountability arrangements.

Progress against the priorities should therefore be reviewed through the school’s usual improvement
processes, including senior leadership monitoring, governor oversight, pupil progress discussions
and OCMAT school improvement activity.




Inclusion Strategy - [School name & badge]
Strategy overview

Detail School information

Academic year covered 2027-2028

Date published

Review date

Headteacher/Head of School

SENCo

Strategy authorised by

Date agreed by governors

Statement of intent

At [school name], inclusion means ensuring that every pupil is able to participate, learn, belong and
succeed.

Our approach is informed by the OCMAT Inclusion Strategy and the seven lenses of inclusive
practice. We seek to understand the barriers experienced by our pupils and to strengthen our
teaching, curriculum, environment and wider provision in response.

Our strategy prioritises high-quality teaching and an accessible universal offer. Where pupils require
additional or targeted support, this will be purposeful, evidence-informed and reviewed for impact.
Support will be designed to build pupils’ confidence and independence rather than create
unnecessary reliance on adult help.

This strategy has been informed by our evaluation of current provision, assessment and attendance
information, monitoring of teaching and curriculum access, pupil and family voice, staff discussion
and governor oversight.

It should be read alongside the OCMAT Inclusion Strategy, the school’s SEND Information Report,
Accessibility Plan and relevant school policies.

How this strategy was developed
Contributors included:
e headteacher and senior leaders;
e SENCo;
e teachers and support staff;
e subject, attendance and pastoral leaders;
e pupils;
e parents and carers;
e governors;

e relevant external professionals.




The following evidence was considered:

attainment and progress information;

attendance and persistent absence;

teaching and curriculum monitoring;
intervention and provision reviews;
pupil, family and staff voice;
accessibility information;

school and external review findings.

behaviour, suspensions and reduced timetables;

pupil participation in clubs, trips and wider school life;

Cohort needs and predictable barriers (Example)

Area of commonly
occurring or predict-
able needs

Evidence from our cohort

Predictable barrier to learning,
participation or wellbeing

Existing universal and tar-
geted provision

Speech, language and
communication

Entry assessments show increasing
numbers of pupils with receptive-
language needs

Difficulty understanding instruc-
tions, accessing vocabulary and
contributing to discussion

Visual support, modelling
and Speech & Language Link

Emotional regulation

Behaviour and pastoral information
shows increased dysregulation at
transition points

Reduced engagement, difficulty
returning to learning and in-
creased absence

Trusted adults and regulation
plans

Early literacy

Phonics and reading assessments
identify a recurring group requiring
additional practice

Pupils struggle to access the
wider curriculum independently

Little Wandle and targeted
catch-up

Attendance

Persistent absence is concentrated
among pupils with SEND and disad-
vantaged pupils

Gaps in learning, weaker relation-
ships and reduced confidence

Attendance monitoring and
family support




Priority Activities for this year

Area

School response

Priority Activity

Barrier(s) Addressed

Baseline evidence and rationale

Universal, targeted or combination of both

Lead person or people

Timescale

Core/notional SEN Budget

IMF allocation

Total cost

Intended outcome

Intended outcomes for pupils

School response

Baseline

Success criteria

Intended outcome for pupils

Review points

Evidence used to evaluate impact

Who will review

What has changed at the review point

Is this on the main SDP?




Review of the previous academic year (This is not needed until Year 2)

From the second year of implementation, schools will review the impact of the previous year’s strat-

egy before agreeing new priorities and activity.
The review should consider the effect of the strategy on pupils’:
e accessto learning;
e engagement and participation;
e attendance;
e independence;
e sense of safety and belonging;
e attainment and progress;

e participation in wider school life.

@ S

P':e"_'°“s Evidence of | Whatworked | What did not | How has this
|?r|or|ty or Activity impact well? have the informed the
intended undertaken intended current
outcome impact? strategy?




